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Jennifer:
[Jennifer Foster, Senior Director for Adult Education and Family Literacy, Illinois State Director for GED Testing]  ...to look at how we can focus better.  And I know that what you heard this morning, there are some that are really taken with this whole career pathways notion, but then there are some who aren't.  And that's going to be, I think, our challenge: how do we get people on board with this.

Over the past year, we have utilized our WIA incentive dollars to develop bridge programs – the supportive services, the contextualized aspects, the career development pieces.  The development is, you have nothing and you want to do it, and that's what some of the projects are doing now.  Marilyn and I are in the process of reading about sixteen grants that we've received in terms of development.  They want to develop the partnership aspect, the recruitment aspect – because you can't recruit these students into a specialized program the way you do in adult ed.

Asst Sec:
We heard that.  One of the women was having trouble getting people to come into a [inaudible].


Jennifer:
Right.  And they were really one of our sites that really kind of made us aware of this.  So in our new projects, what we are doing is making sure that they focus in on what partners do I need to have at the table in order for this to be successful.  


So what businesses need to be there?  Are there faculty that actually need to be there at the table to help us?  Because, again, we're trying to make the connection of, you're providing the bridge program or the contextualized instruction; you're providing the support.  But once the student gets their GED credential or any certification that comes out of it, how do they make that leap into post-secondary education?  So that's truly been our focus over this last year through the Shifting Gears initiative.

And then, how do we provide training?  Working with our professional development system currently in order to provide the training to those who don't have a bridge program at this point.  So how does this fit into program compliance?  How does this fit into the data collection system?  Can we actually extract information from the data collection system that's specific to the transi-tion initiatives and the bridge programs that we have?  So we've included a part of that as a part of our data collection system.

Technical assistance: What will individuals need in order to make sure that they're meeting performance standards, given the existing assessments?  

Assessing the individuals:  Are the instruments that we currently use the instruments that we need to be using?  Should we be looking at not only the federal assessment instruments, but Compass and Asset, as well?  Do we need to do some alignment there?  All of this is around the strategic plan, and it's in the strategic plan.

Now, this is a broad framework.  After January, we're going to bring back our state adult education advisory council to kind of put the detail to the plan.  You know, what do we need to do, first, second, third, or whatever it needs; what types of training do we need to do; and how does it need to be delivered?  Should it be delivered in a face-to-face?  Should it be done on Webinars or modules?  How do we set that up?

Our struggle is going to be, how do we bring those others along, for lack of a better term, the naysayers, as part of the process, because we want to be a leader in this aspect, and our partners that we're working with currently are wanting us to be a part of this framework that we're building for Illinois., but at the end of next year, I believe, we will have somewhere between 22 and 26 actually developed bridge programs.  So what happens to the other 60?  So we need to make sure...

Asst Sec:
[Inaudible] sixty?  Is that what you said?

Jennifer:
We have 97 programs currently.  And that's not including all of the multiple city colleges of Chicago and the Illinois eastern colleges.  But if we have 26 developed, we still have a huge fraction that are not quite on board yet.  So that's going to be our challenge – how to bring those individuals on board.

Asst Sec:
Now, Jennifer, are they generally community-based organizations or can you make that kind of blanket statement, or is it across the board?

Jennifer:
Community-based organizations are on board with this contextualized [career]...

Asst Sec:
That's great.

Jennifer:
I think it's, as you heard this morning, it's probably more of our rule areas that are having the problem.  If I develop a bridge program, how can I do it?  Because I have transportation in.

Male:
Where do I bridge them to?

Jennifer:
Yeah, where do I bridge them to?  There are transportation issues, child care issues.  The community-based organization and our other partners are really on board with this concept of Career Pathways.

Asst Sec:
That's great.

Jennifer:
We've had some discussions, and we realize that everyone won't do bridge programs.  But we need to be the leader in terms of introducing the students to career pathways that might tweak their interest a little, because sometimes, when you come to adult ed, they are just there to get their GED.  But we have to help them realize the possibilities that are out there.  So even if they don't go into it, let's talk about career awareness; let's talk about career development as a part of the process, or a part of the orientation process.  And then if they choose not to go that pathway, then we can't say that we haven't provided that kind of a holistic approach to this educational process.

Female:
I think one of the things is the Career Pathways.  Some of the programs don't see how their family literacy students relate to Career Pathways.  We've tried telling them and talking about why are they...?  "I'm there for my kids."  "Okay, you're there for your kids.  But what do you want?"  "Well, I want a better life for my kids."  "Well, how are you going to get a better...?"  You know, bringing that in, and understanding that you still serve that low-level ESL learner; you still serve that low-level [ADE]learner.  They transition through, and it takes time, but they need to start...  And they may need to get a job when they're reading at the sixth-grade level someplace, and you need to work with them.  

And you talked about community-based organizations.  One of the reasons some of our community-based organizations may be more on track with that is that most of our community-based organizations that are funded are in Chicago.  We have very few community-based organizations that provide education outside the city of Chicago.  So they're seeing a totally different kind of need.  And they're working with immigrants, a majority whom are immigrants who need employ-ment in order to be able to stay here and complete their process.

Dan:
Consistently across the country, we hear about the need for support services, both in terms of transitioning people and in developing career pathways.  What impacts will that have if we are to open up funding and allow people to do more supportive services?  What impact is that going to have on the NRS, your accountability systems, professional development?  What about Career Path-ways – trying to get people to move to contextualized instruction?  What barriers are there in the law, or what incentives are there, to make people move in those directions?

Jennifer:
By people, I mean the program directors and program staff, and policymakers and decision-makers?

Dan:
Yeah.  Well, everybody.  Think about yourself, too.  What in professional devel-opment, for example – is there anything in the current statute that provides incentives for the states to move into development these career pathways or working with locals to develop these things, or do transition?  I think our percep-tion is that there are more barriers than there are incentives, and if we really want to move people through this progression, I think we want to hear from you what we can do with the federal law to help you make these things happen at the local law.

Male:
Professional involvement, to me, it seems – and I don't know what the incentives may be or may not be there – I think one of the things we fight against is the preconceived notion of what adult education is within staff and programs, and we're asking them to do something that perhaps goes counter to what they intui-tively think is the right thing to do, maybe, sometimes.

Dan:
Like, what are you thinking about?

Male:
Well, I just think a lot of it is...a [DD] teacher will tell you that their job is to get someone their GED, and get their GED to them as quickly as possible...

Dan:
Okay.

Male:
And this other stuff is all well and good, and maybe it applies over here, but it definitely doesn't apply in my classroom.  And you hear that from lots of folks.  So I think the difficulty we have is fighting, maybe, that preconceived notion of what adult education is, and couple that, maybe, with the part-time nature of staff.  It makes it difficult for us to create professional development strands and activities that build upon each other because of the availability...

You  know as well as I do that, often, this is the job that people love, but  it's not the  one that's paying their mortgage.  So they can't spend the time that maybe would be necessary for us to create a training strand to get people where we need them to be because of that.

Asst Sec:
What percentage of the staff is part-time?

Jennifer:
Oh, boy...  Eighty-five to ninety?

Male:
I believe 85.

Asst Sec:
Eight-five to ninety percent of [inaudible] are part-time?

Jennifer:
Are part-time.  Yeah.

Asst Sec:
Eighty-five to ninety percent.  

Jennifer:
I also think it may take a rebranding.  I think we heard a little bit about that this morning.  I was on a conference call a couple of days ago, and we talked a lot about how we maybe should look at a different twist on adult education.  What are we providing as adult education?

Asst Sec:
Who was on this conference call?

Jennifer:
I think I was working with the National Adult Education, but we were talking specifically about the community college piece, the national adult education professional development consortium.  And we were talking a lot about how we should perhaps take a look at rebranding ourselves and looking at us a little bit differently in order to get people to kind of focus in and move towards this whole notion of a career pathways.

Again, some feel – and even on our Strategic Planning Task Force, we didn't have all the ones that would say, "Go forward.  This is great."  We did have some naysayers on there, because sometimes, what they think is that we are muddying the waters in terms of what adult education should be doing, and we shouldn't be doing this.

But I can tell you from some of those who have developed or implemented some of their grants, having bridge programs and restructuring, looking at contextualization or transitions, has really put them in the market for some of the WIA Title I [inaudible].

Asst Sec:
Right.  Right.  [Inaudible] [free?] services.

Jennifer:
And so that's the say we pretty much talk about from the standpoint of, if we don't have money here now in adult education, what this does is opens up the opportunities for you to apply to be a training partner, to provide more special-ized, contextualized instruction.  So it's going to be interesting.

Dan:
What are the teacher certification requirements in Illinois?

Male:
They're required to undergo six hours of professional development per fiscal year.

Jennifer:
Don't they have to have a baccalaureate degree?

Male:
Yeah, a bachelor's degree, six hours of professional development, and a new teacher...

Asst Sec:
Six hours of professional development per year?

Male:
Per year.  And a new teacher orientation within the first six months of hire.

Jennifer:
And we've come up with those criteria?

Male:
Yeah.  The criteria for the new teacher orientation comes from...  The Service Center Network and [ICCB] work together, and we provide most of those pro-grams [can?] as long as they follow the outline and objectives.

Asst Sec:
Okay.  And do they have to get the six hours of professional development for your unit?

Male:
It's at the discretion of the program administrator to determine...  The way that the rules are written, anything that the Service Center Network, which is our training arm, delivers counts towards your six hours.  If it comes from outside of the Service Center Network, there's kind of a flow chart that they can follow to determine whether it can count or not.  And it almost always ends up to the discretion of the director of the program as to whether it counts or not.

Asst Sec:
Have you done an analysis of those six hours to see what the topics are, what the interests are?  Are they really job-specific, program-specific?  Have you done that?  It would be interesting to see that.

Jennifer:
Oh, I'm sure we can with our data collection system.  It works wonders.

Asst Sec:
It's a great requirement, I think, but I would like to know if we need to be specific or [inaudible] somehow.

Female:
I would guess that most of our professional development comes through the Service Center Network.

Jennifer:
Yeah, I would, too.

[Others express agreement.]

Asst Sec:
And that's your PD Center?

Jennifer:
Yes.

Male:
Right, right.  And I would guess, without knowing, that 
85 to 90% probably comes through the...

Asst Sec:
And then how do you determine what you offer?  Do you do a needs assessment of the field?

Male:
There are three regional service centers and they do regional needs assessment.

Asst Sec:
Annually?

Male:
Right – they annually do regional needs assessments.  And we bring those three together [inaudible].  But we have the state priorities that are sometimes from you, and sometimes from wherever they come, and look at the three regional needs assessments to determine the kind of directions of what's...what's a regional need, what's the statewide need because of the way it's [inaudible].

Female:
I don't know that the law can do anything about this, but I think there is a conception that adult education is not a profession.

Asst Sec:
Sure.

Female:
There's no professionalization to the field, partly because there are not as many universities that offer degrees in adult education or people who pursue that as there are math degrees or whatever.  So I think that's a perception problem when we start talking about what we do and the importance of that.  And I don't know that the law can do anything about that at all, but it is...

Male:
Right.  No one ever ends up there on purpose.

Jennifer:
Right.

Female:
Yeah.  Well...

[Laughter.]

Female:
And the other part comes up in professional development.  And we've done a lot  – and I'll toot our horn even though that's not my area; it's David's and [Jen], who have developed a lot of that – we do a lot through electronic means, whether it be Webinars or whatever.  But when things are cut and when people are pulled, the first thing housing institutions, whether it's a community college, public school or whatever, the first thing they want to cut is travel and those kinds of activities, which are very important to our staff because they didn't have all of this background in math and in methods and whatever before they came.

I came out of a secondary history and social studies background.  Yeah, it was education, but still, that's different than what I did in adult ed.

Asst Sec:
[Nelson], talk just a little bit about the issues that you face around immigrants and service providers, and what the needs...  Are you able to serve the need?

[Nelson]:
I think we are.  I think we're trying the best we can.  It's something quite difficult.  It's been a year since I've been there.  One of the biggest things that we did was a Latino program [inaudible] – Council, and we...

Asst Sec:
For students [and] advisory committee?

Nelson:
For administrators.

Asst Sec:
Oh, is that right?

Nelson:
Teachers.

Asst Sec:
Of staff?  Latino staff in adult ed?

Nelson:
Yeah, but not necessarily all Latinos, because not everyone who is interested in Latinos are themselves Latino.  There are some Americans who are, by far, more interested in what's going on with Latinos than the Latino community.

Asst Sec:
So it's a Latino advisory council.

Nelson:
It's a Latino advisory...  But we have people from all over the state.

Asst Sec:
Statewide?

Nelson:
Exactly – the ones that wanted to participate.  We did not get too many people from the south, because we don't have a really large population of Latinos over here.

Asst Sec:
Sure.

Nelson:
So most of the ones that we have are from the north.  We had a summit first at Harold Washington in Chicago, and then from there, we had three other meetings.  And out of the three meetings, the group came up with three recommendations – one on enrollment; another one on preparing material that can be used statewide for the community colleges so they can use it, and they can guide families and students in the process of transitioning to the university; and the third one was on engaging the family?

Female:
Well, engaging the family was kind of a component of a couple of them.  The third one had to do with encouraging programs in community colleges to address the needs of Latino students in their program improvement plans.  So we were hoping that...  We have some best practices and effective practices out there that we were hoping to recommend to all the colleges.  Rather than say, "Well, it's a component of a lot of what we do," we wanted them to specifically look at this population of students.

Nelson:
But in terms of refugees, we don't get that many over here; they resettle them.  So the only place that I've been experiencing some resettlement of people have been Central Illinois – so Champaign-Urbana and Bloomington.  This young girl, [Carole Kito], at [Harlen?], took the initiative of making an organization for the Congo, because most of the ones that we had were Congolese, and they're spreading, and quite a few people have shown some interest in it.  So they're doing a lot and getting money and funds.  And they're trying to make sure that people here are aware of that, because we don't see too many immigrants in this area.

Asst Sec:
What about immigrant professionals?  Is that an issue for you?

Nelson:
It is, because sometimes they come over here well-prepared, but they don't want to accept their degrees.

Asst Sec:
Right.  Exactly.

Nelson:
It's kind of hard for someone who came over here with a really good degree...

Asst Sec:
And so how do you serve those folks in your system?  Do you?

Jennifer:
Yes, some of them are.  And I know there's the issues of whether they come here with a certain visa status or what have you.  But our programs don't ask for that information about visa status.  I know that our community college system is trying to...

Asst Sec:
Sure.  Is that true about regular documentation for anyone?

Jennifer:
Yes.  We don't ask for any documentation.

Asst Sec:
That's great.  [Inaudible.]

[Laughter.]

Jennifer:
[Inaudible.]

Nelson:
But the bottom line is, they're going to stay here.

Asst Sec:
Am I not supposed to say that?

Male:
That's okay.

[Laughter.]

Jennifer:
Well, we don't ask for it because it's not...if the individual shares that informa-tion...

Asst Sec:
[Jokingly, to audio technician:]  Can you erase that?

[Laughter.]

M:
Guidance memo to Assistant Secretary.

[Laughter.]

Female:
We're praying for the dream act to come through.

[Asst Sec]:
Yes, [one] that includes adults.

Female:
Yes, absolutely.  In terms of the professional development piece, or the professionals within the immigrant population, we've got some community-based organizations that have been very effective in addressing their needs, and we have some supportive organizations, like the...  Help me with the name of the group in Chicago who work with...nursing.  There's an organization that works with immigrants who've come who have a nursing background, and trying to get them through the process and through all the paperwork and through all the legal maneuvers.  And sometimes we don't like it because they challenge us a bit and say...

Asst Sec:
How do they challenge you?

Female:
Well, for example, last year they went out and looked at a lot of the online applications that were available, and they noticed that too many of them required a social security number.  And we tell them that you can get around that by just putting in zeros, and that should help you get through that process a little bit.  So they tried it, and they found out that some of them didn't.  And they came to us and said, "This is something you have to address at the statewide level."  So we've kind of been tackling those kinds of problems.  So they keep us on our toes, which is a good thing.

Asst Sec:
Healthy.

Female:
Yeah, yeah.

Jennifer:
And in adult ed, we have the Illinois Coalition for Immigrant and Refugee Rights.  They are right there.

Male:
Ruthless.

Jennifer:
Yeah.

[Laughter.]

Female:
They've become much more involved.

Jennifer:
They're attached to my back now.  You probably don't see it, but...  They are an organization that really advocates for the issues of the adult education students.  They're pushing us for the change.  And they were very pleased...they came to some of our regional forums that we held around the state, and commented on our document in terms of trying to move students down a career pathway.  

And it works, because what it does – sometimes you have to take a step back and look at critical but yet can we do something to kind of help in this area, and we can.  So we try to take constructive criticism very well in that respect.

Asst Sec:
So, tell me, as the community college, how you also articulate [that with?] your four-year institutions?

Female:
For adult ed or just in general?

Asst Sec:
For adult ed.  But also, as you're thinking about transitions, are you including your higher ed partners in that?

Female:
We have an Illinois articulation initiative that has been around since the early '80s, I think.  It’s been very effective to a point.  And right now, we're kind of revisiting it.  We have panels that serve in all of the academic areas, and they come to agreement and make recommendations in terms of what forces can be articulated, and which ones the four-year universities will accept, and which ones they recommend [and which ones?] they do not.

And unfortunately, in the past few years, what's happened is, even though we have this set up, a few of them have decided not necessarily to follow those guidelines.  So we're now in the process of looking at the effectiveness of that whole system.  And even with all of the faults, it still provides us with a vehicle so that we can make articulations smoother, smoother transfers.  We've done a lot of the work, I think, that as transitions become more important.


Asst Sec:
Right.  That's why I asked the question.  I think it's an important link if you really build out your transition program.

Female:
One of the big issues we have at the community college-level in terms of articulation, and especially as it addresses a lot of the components of the federal guidelines, is the whole concept of a completer.  The more we encourage students to make that transfer, the bigger we get hit, because too often, too many students will make that transfer effectively without completing the associate's degree.

Asst Sec:
Right.  [Inaudible.]

Female:
Yeah.  And we're looking at it now in a couple of specific areas, and it's going to become even a bigger issue.  One thing that we did recently to kind of try to make that a little bit smoother is, in our rules, we had a requirement [at] the community college that all students pass the Constitution test.  And we found out that the universities were not doing that.  So a lot of our colleges told us that students would get to the point where they had to pass the Constitution test, and they would decide to transfer early.  So then they became a non-completer, from our perspective.

So we changed that.  We were able to change that rule – not without some concern on the part of instructors.  There were instructors who depended on that rule in order to fill their classes.  So it was a little bit of a battle, but that's one thing we did to try to [make the] transitions.

Asst Sec:
So just to follow up a point that Dan made, what should we know from you as state leaders what is working, what's not working, and what you would like to see done differently?  Because you are the first group we've met with, and maybe the only group of state leaders, so we really need to hear from your point of view what you'd like us to do.

Jennifer:
Well, I'm going to venture into an area which you probably know, which would be the performance targets.

Asst Sec:
Great.

[Laughter.]

Jennifer:
Dan, you knew I was going there.  That is a huge area that I think needs a major overhaul.

Asst Sec:
Okay.  So is this also part of your Shifting Gears work?

Jennifer:
No, no.

Asst Sec:
All right, so go ahead.  Tell me.

Jennifer:
No, I do pretty well at separating things.  But the performance, the way in which we develop those, that needs to be majorly overhauled.

Asst Sec:
How?

Jennifer:
I don't think that we should go from one act of 1998 through 2009 and go into using the same philosophy.  I think as we move forward with Career Pathways and understanding Career Pathways, there should be some emphasis that is placed on that, if that is, indeed, the way the legislation is headed.  But I think that we should probably take into consideration how state data...  Because cur-rently in negotiations, it's taken into consideration but not given the full...we're not [inaudible].

Female:
[Voice overlap.]  It's [secondary?] to other factors.

Jennifer:
Yeah.  So I think that we, more than anyone, know what's going on.  And it's not that we don't want to improve.  I mean, that's constantly what we're trying to push.  But the thing is, we want to be sure that if workforce is an issue within our state, then workforce should be something that if we can't...  Right now I think we're at 80% or whatever, but if we can't do that given that we don't have jobs here in Illinois, then that's a huge issue.  So more consideration about what states are actually doing, and what states can do as a part of the process.

Dan:
Jennifer, I've got three questions for you just to clarify what you're saying.  Are you unhappy with the elements, or the negotiation process, or are you asking...the third part of that is that you negotiate in the context of what Illinois can do?

Jennifer:
The elements are a huge issue, especially if we're going to move forward. The negotiations...

Dan:
All the elements, or...?  Be specific.

Asst Sec:
Yeah, can you be specific?  Do you not get a job, retain a job, transition to post-secondary, or the ed functioning levels?

Jennifer:
I think that we're sometimes held accountable for the things that we have no control over.

Dan:
Which are...?

Jennifer:
Which would be the...especially the workforce.

Dan:
The secondary gains.

Jennifer:
The secondary gains.

Asst Sec:
Because there are just not jobs available for your folks?  Is that what you're...?

Jennifer:
There are not jobs available.

Female:
Look at the amount of immigrants we serve.

Jennifer:
Right.

Female:
And those immigrants have no social security numbers.  So how can you find out if they're employed, where they're employed?  And I know this is an issue for a lot of states, but we have Chicago and Indiana; we have a lot of people in this area that go to St. Louis for employment.  We can't match those kinds of things.  We also can't match people who go across borders for GED testing.  So we're accountable for those kinds of things for students who are in our programs.  And, yeah, we have trouble because of the employment, but we also have trouble getting that data.  [Inaudible] where you were going.

Jennifer:
Right.  And I know we can do the match where we send out postcards or whatever to get information.  But you don't want to get into the follow-up...you don't want to get into both being a data-matching state AND doing the follow-up, too.  And your second question is about the negotiation process.

Dan:
Negotiation process.

Jennifer:
I think the process – it is what it is.  And like I said, I'm one who will pretty much accept, but...

Asst Sec:
But if you could change it, what would you do?

Jennifer:
I would negotiate over a period of time.  Even when reauthorization is not there, I would negotiate over maybe a two- to three-year time cycle and then come back in, and give them a caveat...

Asst Sec:
[Voice overlap.]  Because [Inaudible] doesn't reflect accurately your students' progress?

Jennifer:
Right, exactly.  And give them the caveat that you can put some stipulations in the law that will state that if reauthorization takes place, those things will have to be looked at again from your levels.  But I think for the most part...I know Jay and I have been working a lot on that, so...

Male [2?]:
Well, I think one good example – and this is more of an isolated example – but just in the changes within the test itself, that test publishers change – [with?] the best literacy – change the skill ranges.  So we had a lot of programs that had historically been pretty high performing, and then when all those skill ranges got changed, it dramatically changed – not that their instruction had changed in any way; it just altered...

I think the other thing – kind of going back, Dan, to what you were saying earlier – you kind of touched on the idea of supportive services and what that means for our NRS outcomes.  Most programs have been experiencing cuts, some more significant than others.  And as those cuts have occurred, one thing that often takes a hit are those supportive services.  You know, those students come through the door and we're trying to promote this idea of career pathways.  For many of them, when they come through the door, the simple idea of just being able to read more proficiently is really far off.

So one of the things that's so crucial about that supportive services is being able to do the guidance and the educational counseling that is necessary to help them see that this is even a possibility for them, because I think many times, they don't see that.  And then, also, if we're looking at NRS outcomes, we're going to see better gains if students can come to class, if they can be there, if they have the assistance they need for the child care [inaudible].

Asst Sec:
[Voice overlap.]  Sure.

Male [2]:
So as those things are increased and we can increase the amount of time that students are spending in the classroom, I think that will only help us in terms of NRS.

Asst Sec:
I was wondering, Jennifer, when folks were speaking this morning about how there are funds available [through?] Title I for support services.  Is that a role you can play in your system to reach out to that system and figure out how to ensure that there's an integrational alignment, or does that have to come from us at the federal level?

Jennifer:
I think it's a combination of both.  I think that what we already looked at – a couple of sites that would be willing to work with the adult ed program – one is in the southern part of the state and one is in the northwestern part of the state, where we're going to look at how we can co-involve individuals in Title I and Title II – Rock Island and [Johnny Logan] area.  So we've already started some discussions.

But I think if it's explicit in  the law, that will help to facilitate it at the state level and then at the local level, because sometimes you would hope that you wouldn't have to put it in law and order for some things to happen...

Male:
Mm-hmm.  Force the partnership.

Jennifer:
Right.

Female:
[In] silos.

Jennifer:
So that's sometimes what we have to do.  I think where change is going to come and leading towards some of these changes and career pathways and all this, we're looking at doing a competitive process for next year.

Asst Sec:
You don't have [one] currently – a competitive process?

Jennifer:
No, not [for us?].  So we've just been continuing our programs throughout reauthorization.  So I think that once we can do a competitive process and kind of set some standards within the competitive process that will say, "These are the guidelines and here's what we're going to require," we're set up and...  Dan, you understand how we're set up here around what we call Area Planning Council Districts?  They just happen to be around community college districts.  And all of the providers come together to talk about the need within the area, all the funded providers.

So we're looking at how do we not force everyone to do bridge programs; how do we not force everyone to do GEI because we know resources are limited at this point.  But if they come together as a part of this council, then maybe we can take a look at who can be that one entity that can provide distance education, and requiring it from the area planning council that at least one representative had that expertise, or someone is providing bridge programs around health care – that's the emerging issue.

Now, what comes in is, what about those single provider area planning council districts, but that's something that we're still working on.

Asst Sec:
That sounds right.

Female:
They are mandated by law.  The state statute can mandate those area planning councils.

Asst Sec:
Oh, is that right?

Jennifer:
Yes.

Female:
And there are some mandated as to whom is a mandated partner for attendance there, and we've broadened that, because right now, it's just the community college, the regional office, and K through 12 that are required.  And then we encourage other partnerships to be part of that.

Asst Sec:
Is DOL is a part of that – Department of Labor?

Female:
No, they're not part of that process.

Asst Sec:
HHS [inaudible]?

Female:
No, but we do encourage, and most of  them that are operating well have repre-sentation from Title I and have representation from DHS.  The DHS process appears, in most instances, to work better than DOL does.

Asst Sec:
They said that this morning.

Female:
Right.  And then they've got a plan they have to put together.  And we've beefed up a lot of the partnerships; like, we just put the plan out last week.  [Inaudible] [due in/doing in] February.

Asst Sec:
So what else, in the few minutes we have remaining, would you like to make sure we take back with us?

Female:
Jenny, have you got anything from your programs, or...?

Jenny:
I'm trying to think.  As far as workforce and transitions and bridge, in my area, I see a lot of buy-in.  A lot of them really want to do it; they're very interested.  Again, it just comes down to the feasibility for their programs.  A lot of my programs don't necessarily have a transition advisor.  A lot of their stairs wears numerous hats.  So they're very interested, and they think it would be a wonder-ful program for their students.  They're just concerned about the feasibility aspect of it.

Jennifer:
I would think, probably, overall in terms of where...  If you can take a look at the shifting gears model – and I know you've done some things; I've been in conversation with the one lady from one of your contractors and talking about the whole, how do we get the buy-in and how you bring partners to the table – I think the more that you can do that and help states to kind of put those things...then that's going to have a tremendous impact on what we do.

Also, the technical assistance part: We're just now...adult education is now being thrust into this world of career pathways and programs of study, as it's referred to in [programs].  So there's a lot of education that's going to have to take place around that.  And we've been to the National Career Pathways Network, or National Transitions Network meetings, and participated as a part of their workshops.  But those are what the locals are going to need in order to bring them up to speed.

And whatever we can do in terms of increasing our and others' awareness about adult education, I think that rebranding is going to be crucial.  Whether we call ourselves the adult education and transition something – maybe it takes on a different look.  Definitely it's going to be a different philosophy.  So we're going to have to engage people, partners, we've never engaged before in order to make this seamless system work.

Female:
We're going to have to locally do a lot of training in our community colleges for that staff to understand who our adult learners are and what they need.  and they were talking this morning about the [Trio] program.  Back when I was a director, we had a [trio] program, and at the time that I transitioned with the state board – ICCB – we started working with that.

So I took our students who were going to college and I talked with our Trio people, and said, "Okay, for the first three weeks they're in class, we'll follow up with them.  But then we need you."  "Okay, fine.  We'll wait another seven weeks and then we'll [call it?]..."  Can't wait seven weeks.  They're gone.  And most of those applications for [PAPSA] and all that are online.  Our students don't have the technology skills.

So we've got a lot to bring our students up, but we've got a lot to work with our institutions to understand that if they don't know how to do it online, then we've got to have a seminar; we've got to have those things.  And that's going to be a big learning process.

Male:
Jennifer talked about the rebranding, and I think that's a very important piece, because as I look at local programs, like some of the ones that Jenny talked about, they're gung-ho and they want to do it.  But with change, there are risks.  And there's a finite amount of resources to go around.  So if they...I'm doing this and I'm doing okay, even though I know this may end up a better way, the fear of stumbling around for a year or two to try to get the system together is worrisome.

[Expressions of agreement.]

Male:
So, to me, a rebranding so the...I guess maybe there should be an inevitability of this is the direction it's going and this is the direction you need to go, I think, would be  [very fair] to show them that that risk needs to be taken.

Jennifer:
[Inaudible], can you talk a little bit about the Board of Higher Ed's public agenda, and how adult education is feeding into that kind of [inaudible]?

Female:
Yes.  The Board of Higher Education came out...  I think they started the process a little over a year ago and decided that they were going to have a statewide public agenda – higher education.  When they started their concept of adult education, they wanted to include it, but the concept was making a place for returning adults.  

So there were many points along the way where we had to kind of force ourselves in that and say, "This is a different concept."  But they're addressing the same kinds of issues – accessibility, technology, finances – all of the same factors for traditional students that we're looking at in terms of our adult ed programs.

So we reached an agreement that we would provide them with...and they encouraged us to provide them with vision to how we could then imbed adult education – our strategic plan into their strategic plan.  The only frustrating piece is that they're willing to do it, but they really don't want to be a part of the process as much as we would like them to be.

Asst Sec:
That's too bad.

Female:
Yes, that was a little disappointing.  But a lot of it has...

Jennifer:
We're having to reach out a little bit more and [background noise - inaudible] to the discussions.

Female:
Right, yeah.  But it certainly fits in very well with what they're trying to do.

Jennifer:
I always say, we're on the page.  At least we're on the page.

Female:
We're on the page.

Asst Sec:
That's great.

Jennifer:
We're not forgotten.  So at least if you can start to have people thinking around that, that's [good].

Female:
And a lot of it has to do with their concepts of adult education.  Not only do they misinterpret it, but also, once they kind of get it, they think of the very tradi-tional, old model of teaching people to read and write, and that's it.  So providing some basic literacy levels.  So we're trying to...

Asst Sec:
We have our work cut out for us.  There's no doubt about it.

Female:
Yeah.

Asst Sec:
But I do think the time is right for [us?].

Jennifer:
I do.

Female:
Absolutely.

Asst Sec:
I do think it's central to the economic development discussion; it's central to President Obama's agenda in terms of community colleges.  The President has a goal of making sure that we increase enrollment by 2020 – [inaudible] the leaders again.  Seventy percent of those students are going to come from adults.  I say that all the time in Washington.  So we're very important to this discussion.

Jennifer:
Right.

Asst Sec:
And is it going to be nontraditional?  Because it's not going to be [inaudible] nontraditional student [inaudible].

Female:
You're right.  There isn’t a better time.  If we don't do it now, we're not going to be able to...

Asst Sec:
We will miss this window if we don't seize this opportunity.  It doesn't mean that it's not challenging.

Female:
Yeah, I just wanted to have [inaudible].

Asst Sec:
No, I do, too.  [Laughs.]  And it doesn't mean it's not without its challenges, especially as you said that people still don't want to move outside their comfort zone.

Female:
Right.  Right.

Asst Sec:
That's frustrating.

Female:
And we've got a lot of the answers.

Asst Sec:
[Inaudible.]

Female:
Mm-hmm.  Absolutely.  

Asst Sec:
Absolutely [inaudible].

Female:
When they're looking at first-generation students, talk to us.

Asst Sec:
That's right.  Exactly.

Female:
We know what works and what doesn't for them.  So I think we've gotten their attention, but...

Asst Sec:
That's great.  Well, hopefully we can also...  You're welcome to stay.  Thank you very, very, very much for taking the time to be with us.

Female:
Oh, thank you for asking us.

Asst Sec:
You may really, I think, enjoy hearing from the students, so you should feel free to stay, because students have a lot to say.  It's very important.  So we welcome...

Jennifer:
Jenny's job is to go and be part of the programs a lot, and we're all a part of the program, but she gets the first [scan?] and can come back.

Jenny:
Mm-hmm.  And I like that part of it.

Asst Sec:
That's the best part of it.

Jenny:
Absolutely.

Jennifer:
Yeah.  And we all attend graduations and we all shed a tear and...

[End of meeting.]
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