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Special Note:  Participant comments and notes of the session (as provided below) have been edited to promote consistency and readability.  Where necessary, wording has been added in parentheses to provide context and clarity for the reader.  Numbers in parentheses after a statement indicate where, and how many times, a comment was repeated.

* * * * *  
Question:  How can states and local programs better prepare students for college (without the need for remediation) and careers? 

· Participants stated that college and career readiness instruction needs to begin in Kindergarten.

· Participants expressed the need to clarify how career preparation is embedded in the Common Core. They advocated for the use of rotations to expose students to various options, as well as for addressing remediation needs early at key transition points in secondary education. 

· Participants pointed out the importance of dual enrollment/dual credit opportunities, of establishing educational development plans with students, of having students build a portfolio to demonstrate proficiency, of starting the career development process early (even before the 7th grade), and of testing/piloting various ways for students to develop Essential Knowledge and Skills. 

Question:  What has been your experience in implementing programs of study [career pathways] and what actions need to be taken to further support their availability and effectiveness for students?  
· Participants asked for more flexibility in funding and for clarification of the definitions/tightening of concentrators and completers.

· Several participants spoke about the “time squeeze for CTE,” referring to the many academic course requirements that leave little time for CTE courses. They also felt that most Perkins CTE work happened in the 11th grade and 12th grade and advocated for starting this course work in earlier grades. They further proposed strengthening/tightening up Programs of Study (POS) language and advocated that programs that are not true POS should no longer be funded with Perkins dollars. They elaborated that the current POS language is not useful and proposed a more structured approach for secondary and postsecondary institutions to work together to ensure better alignment/agreement on core competencies. 

· Some participants felt that providing incentives (instead of imposing requirements) for alignment and collaboration would be useful. Others felt that it would be beneficial if Perkins were to be more prescriptive. All, however, seemed to concur that better use of labor market data was warranted as too often “we are under training students for jobs that might no longer exist.”

· Participants felt that Perkins should make CTE more rigorous, should increase responsiveness to the demand side/business and industry needs, should provide flexibility to end programs that are no longer relevant or responsive and to create new ones, and should provide more clarity re: performance indicators. They pointed out concerns with how the nontraditional measures are being used, particularly the implications these measures have for enrollment and how these measures have resulted in pushing students in a direction to meet performance expectations. This view was the exact opposite of the views of staff at the Davis Aerospace High School where these measures had been used successfully to increase the enrollment of high school girls in aviation industry programs.

· Participants commented on the Rigorous Programs of Study Framework and said it was “comprehensive,” “complicated,” “a road map,” “transformational,” etc. Several participants noted that the field is just beginning to understand the Framework, that postsecondary education institutions seemed further along in their understanding of the Framework, and that the ten elements can help a lot with clarifying many of the current definitional issues. They advocated for focusing Perkins exclusively on Rigorous POS but suggested/requested the Framework be simplified. One participant also suggested revisiting the Career Clusters and related skills. Many participants further concurred with one participant who called for reducing the bureaucracy and burden that the current Law and Framework create.

· Participants observed that the current POS requirements in Perkins are so minimal that this signals to the field that POS are not important.

Question:  What partnerships have you formed to implement your programs of study and what supports should be provided to continue and expand those relationships? 

· Participants noted that the implementation of Rigorous POS requires effective internal and external partnerships.

· Participants mentioned that incentives for industry, business, and education partners to work together and agree on standards and processes would be helpful. They also pointed out that internal partnership incentives are critical in addressing the “college/academic” and career silos.” They called specifically for stronger partnerships – possibly facilitated by technology – between secondary counselors and postsecondary counselors/advisors.

Question:  How do you measure your student’s success, particularly as it relates to college and career readiness, and what information (data) do you need to better track and improve program outcomes?  

· Participants agreed that the high school graduation rate is an important measure of success. Several offered statements indicating their CTE students had higher graduation rates than other students.

· Industry-recognized credentials were viewed as important, as well, but only if they represent a requirement to practice and are included in some approved registry.

· One participant proposed a cost per pupil by POS/cluster/sector. This type of information was deemed more useful in daily decision making about which programs to continue, expand, or eliminate. This participant viewed the performance accountability efforts under Perkins mostly as a “data gathering effort” and found the measures less useful for decision making.

· Participants further noted that upon completion of postsecondary CTE employment was the most important measure and suggested UI wage records be used to determine employment. They called for tightening up technical assessments language, favored the notion of stackable credentials and the use of industry assessments and mentioned that a persistence measure would be one possible measure of postsecondary success.

· One participant was a proponent of a related employment measure where employment in the field of training would be counted.

· Following the session, one of the education leaders present shared that the technical skills assessment measure is not useful and proposed consideration of a well-defined work/career readiness assessment that could produce comparable data across States.

Closing Information:

· Participants are welcome to provide additional thoughts and comments:

· Via the Department’s CTE Community Conversations Blog at: http://www.ed.gov/blog/2010/11/improving-career-and-technical-education/.
· Via e-mail to CTEconversations@ed.gov.

· Participants are encouraged track the progress of OVAE’s CTE Community Conversations on the blog provided above.
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